
NWT Heritage Fairs 

  
Teachers Resource Manual 

 

 
Prepared by: Mindy Willett  

of Cranberry Consulting  

 

 
 

 

 

 

    A Project of:       With the Support of:  

 

               
 



1 
 

 
 

What is The Historica-Dominion Institute? 
 
 

The Historica-Dominion Institute is a national charitable organization that was launched in 

September 2009 through the amalgamation of two existing organizations: The Historica 

Foundation of Canada and The Dominion Institute.  The Historica-Dominion Instituteôs mandate 

is to build active and informed citizens through a greater knowledge and appreciation of the 

history, heritage and stories of Canada. This is a continuation of the important work done by both 

Historica and The Dominion Institute.  Some of its signature programs are Encounters with 

Canada, The Memory Project, Passages to Canada and The Canadian Encyclopedia. To find out 

more, visit www.historica-dominion.ca.  

  

What is the NWT Heritage Fairs Society? 
 

Heritage Fairs in the NWT are coordinated by the NWT Heritage Fairs Society. This volunteer-

based organization is dedicated to encouraging young people in the NWT to explore and share 

the histories of their family or community, as well as the heritage of the people and places of the 

Northwest Territories. The society is made up of individuals from each educational region. For 

more information on the Society and NWT Heritage Fairs go to www.pwnhc.ca and click on 

Heritage Fairs underneath the Educational Resources button. 
 

 
Who is Cranberry Consulting? 

 

Mindy Willett owns and operates Cranberry Consulting; a Northern registered business since its 

establishment in 2000.  Her company focuses on writing plain language resources.  She develops 

resources in conjunction with local experts to ensure they are culturally responsive.  She also 

provides advice to organizations on how best to communicate with the formal and informal 

education sectors in the north.  Mindyôs educational background, training and work experience 

provides her with well developed skills in teaching, training and workshop facilitation, curricula 

and resource development, communications, environmental education and cross-cultural 

awareness.   

 

What is the Canadian Studies Program? 

 

The Canadian Studies Program of the Department of Canadian Heritage encourages Canadians to 

gain a better understanding of their country, its history, stories, people and systems of 

government. Specifically, the Program supports the development of learning materials and 

activities that contribute to increasing young Canadians' knowledge about Canada. For more 

information, visit www.pch.gc.ca.  

 

 

http://www.historica-dominion.ca/
http://www.pwnhc.ca/
http://www.pch.gc.ca/
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Preamble  
 
Dear Teachers, 

 

Heritage Fairs were created by the CRB Foundation in 1993 and became a signature program of its 

successor, the Historica Foundation of Canada. Over more than sixteen years, the program has grown 

exponentially and has become a cornerstone in schools across this country. Heritage Fairs have had an 

important impact on an entire generation of students and have benefited from the tireless efforts of 

thousands of volunteers across the country.     

 

The positive impact of the Heritage Fairs have been keenly felt in Canadaôs North. Fairs projects enable 

Northern students to research and present elements of their own (often Aboriginal) heritage that interest 

them the most. Fairs projects encourage intergenerational dialogue and culture-based learning.  

 

In September 2009, the Historica Foundation of Canada merged with The Dominion Institute to create the 

largest charitable organization in Canada devoted to history and citizenship: The Historica-Dominion 

Institute. We invite you to discover our programs, if you have not already done so, at www.historica-

dominion.ca. 

 

In this merger, as with all institutional change, doors open and others close. As of 2009-2010, The 

Historica-Dominion Institute is no longer responsible for operating the Heritage Fairs program.   

 

The Institute is very proud that the success of the Fairs has inspired a new generation to take on the 

leadership of the program in their communities and beyond. Heritage Fairs (www.heritagefairs.ca) are 

now administered at the national level by the Heritage Fairs Management Committee and Canadaôs 

National History Society. Heritage Fairs will continue to thrive in the Northwest Territories thanks to the 

efforts of the NWT Heritage Fairs Society, local volunteers and teachers like you.  

 

This Educatorôs Guide is intended for teachers in the Northwest Territories who want to use Heritage 

Fairs to make history come alive for their students. It contains many classroom activities and resources, 

best practices and helpful tips. The Guide is useful for both new teachers planning their first Fair and for 

those who have organized Fairs over the years.   

 

The Institute wishes to thank the Canadian Studies Program at the Department of Canadian Heritage and 

the NWT Heritage Fairs Society for providing the funding necessary to create and distribute this Guide.  

 

We hope that your schoolôs Heritage Fair will be a memorable project for you, your students, their 

families and the entire community. And we hope that this Educatorôs Guide can help you. 

 

Your work as a teacher is essential in the life of your students and for our country. You can help to ignite 

a passion for history in your students that lasts a lifetime. We salute you. 

 

 

Andrew Cohen 

President 

The Historica-Dominion Institute 

 

http://www.historica-dominion.ca/
http://www.historica-dominion.ca/
http://www.heritagefairs.ca/
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In the Northwest Territories the formal education system is a fairly recent institution.  Some of the earliest 

examples of this system were residential schools, often run by churches on behalf of the federal 

government. Some of these schools began as early as the 1860ôs and the last of them only closed in the 

past 20 years. Current northern educators have to work with this legacy and often struggle to engage 

young learners, particularly Aboriginal learners, in the activities and objectives of formal curriculum.   

 

In the NWT there have been many efforts, which are ongoing, to integrate the community-based learning 

that preceded the school system with what is going on in classrooms.  These efforts, combined with a 

very young teaching force that comes primarily from outside the North, and high turnover rates of these 

teachers, have rarely seemed to achieve their objectives.  The NWT sees some of the lowest academic 

achievement and graduation rates of any jurisdiction in Canada (see CMEC (2007) Education Indicators 

in Canada). These statistics are particularly striking when the Aboriginal student population is singled 

out. 

 

If student engagement is an important pre-requisite to their learning, then many ótraditionalô (a term used 

advisedly here) approaches to classroom learning have not achieved this objective. Teachers in the NWT 

report widespread student passivity, lack of interest, off-task and inappropriate classroom behaviour.  It 

can be a discouraging environment for young teachers (and students) to operate in.  It is also not the 

reality that is often described as ónormalô in the traditional learning context which preceded the formal 

education system here (see Dene Kede (1993) Department of Education, Culture and Employment, and 

Inuuqatigiit (1996) Department of Education, Culture and Employment).  A challenge remains of 

bringing together or creating a learning environment which builds on an older way of learning within the 

context of contemporary education. 

 

In the NWT, we have some examples of this happening, and they are encouraging.  The most powerful 

tool has been the use of project-based learning which allows student-chosen inquiry, guided by educators 

who are perhaps less the content experts than the facilitators of learning.  This kind of learning appears to 

succeed the best when it has encouraged community members to come into the classroom, and moved 

student learning outside of the classroom.  The most successful model for this kind of learning that we 

have experienced (for 10 years now) is that embodied in the Heritage Fairs. 

 

Over the past 12 months, funding from the Canadian Studies Program of the Department of Canadian 

Heritage has allowed the NWT Heritage Fairs Society to have a researcher work with teachers and 

students across the NWT, and observe best (and not-so-best) practices with these project-based inquiries. 

The researcher was not a passive observer of what was happening in these classrooms.  She was 

encouraged to use her own experiences, and those of others who have organized Fairs in their own 

communities, to help a wide range of educators begin to develop ótool kitsô of these best practices.  The 

major part of this final report is a summary of ówhat seems to workô and a guide to teachers who are 

involved with, or might be encouraged to become involved with, these Fairs. 

 

In many instances the words of students and teachers seem the best way to capture key aspects of what 

the Heritage Fair experience has been able to achieve, and these are included within the final report. The 

study itself is not an empirical and statistically valid piece of research. It is intended to be a quite 

subjective snapshot of what has been experienced here, which has generated some suggestions to teachers 

for how to improve student  learning in their classrooms. 
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It has been hugely encouraging to see, hear, and experience various parts of this snapshot over the past 

months. We believe that there may be important illustrations captured here that will be useful to educators 

here in the NWT -and elsewhere ï when they are looking to bridge the gap that often seems to exist 

between schools and small communities (particularly Aboriginal communities), and between student 

interests and the formal education objectives that teachers are required to meet.  The Heritage Fairs 

appear to have the potential to realize many of the culture-based goals of our northern education system in 

a way that resonates well with the skills, values, knowledge and attitudes that underlie the core school 

curricula.  We hope that the guide to teachers below may become an important part of realizing this 

potential. 

 

John Stewart 

Volunteer  

NWT Heritage Fairs Society 
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Global Project Objective  
 
Production of  a óTeacherôs Guideô, which outlines how educators can promote quality 

history/heritage/cultureïbased project work in their students, especially projects that have 

significant personal connections to the student, and involve community members and 

intergenerational conversations. The research is focused on Aboriginal students, and includes an 

exploration of what the students learned throughout their research process, and how their 

teachers, community and family members may have contributed to their learning.  These 

processes are illustrated in the Guide with visual, auditory and text-based illustrations taken 

of/from classrooms, students, community members and events important in the research 

processes. This Guide is available on the web at www.historica-dominion.ca and  

www.pwnhc.ca and will be advertised with a short article in the NWT Teacherôs Association 

newsletter and should be shared with a broad community of educators interested in Aboriginal 

learning. 

 

 

  

http://www.historica-dominion.ca/
http://www.pwnhc.ca/
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  Why Heritage Fairs? 
 

There are many reasons why Heritage Fairs provide an excellent learning opportunity for 

students, their teachers and families in the NWT.  The following photos with narratives share just 

some of the stories that illustrate the power of Heritage Fairs. 

 

 

 

  
   (All photos by Tessa Macintosh unless otherwise stated) 

 

¶ Heritage Fairs Engage Students 

¶ Heritage Fairs Engage Families 

¶ Heritage Fairs Encourage Intergenerational Conversations 

¶ Heritage Fairs Help Students meet Historical ñBenchmarksò 

¶ Heritage Fairs Help Students have Pride in the Community Members and Stories 

¶ Heritage Fairs Provide an ñAuthentic Audienceò 

¶ Heritage Fairs Help Students Practice Presentation Skills 

¶ Heritage Fairs Provide the Opportunity for Students to Express Themselves Through a 

Variety of Mediums  

¶ Heritage Fairs Provide the Opportunity for Cultural Exchange Within the North 

¶ Heritage Fairs Can Have Other Benefits 
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Heritage Fairs Engage Students:  

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Two of my students decided to do medicines from the land.  Neither of 

these two are usually the leaders in their class in academics.  In fact, one 

had missed the first three weeks of school and when she returned was 

paired with another because it was too late to get her own project.  These 

two surprised themselves and me as they were the first to be finished.  

First they read some materials that the Aboriginal language teacher had 

given them so they had some knowledge.  They then used a tape recorder 

and went and spoke with both of their grandparents about the plant 

medicines. They collected some medicines and made a display that 

included recipes on how to prepare medicines and what they were used 

for.  They feel very proud of their accomplishment. 

    Grade 7-8 Teacher. 

Due to lack of written material on some topics, one teacher hooked 

up two students with an expert from another community.  

Afterwards he said, 

I've never seen the students so focused (and I mean really focused) 

for that long on anything!  I also appreciated the offer for us to call 

him back in a month or two, we'll definitely be taking him up on 

that.  Today was the highlight of the year for them, what an addition 

to their project!! 

    Grade 8 Teacher 

 

We get to have fun and be independent ïI like 

to be original.  I like game shows so I wanted 

my project to be a game show and I donôt 

think my teacher would have taught it that 

way. 

 

Grade 5 Student 
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Heritage Fairs Engage Families: 

 
One of the main goals of a Heritage Fair is to bridge the gap between family and the school 

community.  For many reasons, not all parents feel comfortable in the school setting.  Heritage 

Fairs can create an opportunity to work on this relationship between family and school.   

 

 

 

 

 

 

 

                
         

 
  

I was really proud of our daughter and 

how hard she worked.  I enjoyed listening 

to the story she wrote to go along with her 

project. 

 
Pam Lafferty, Behchoko 

Iôve been doing Heritage Fairs for several years now.  At first the 

parents didnôt help out too much but as we worked more and more 

together they started to understand their role and I also got better 

at helping students pick projects that required their families input.  

When we have a Fair now our gym is full of parents.  Last year 

the parents loved the kidsô work so much they wanted to take them 

home to keep them.  To me, itôs worth all the extra work. 

 

Teacher 

Itôs much more fun to do a Heritage Fair 

project than what we do in class because 

we get to discover things on our own 

rather than the teacher talking and doing it 

for us. 

 

Kyra, Grade 5 
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Heritage Fairs Encourage Intergenerational Conversations: 

 

 

 

 

 

 

 

 

 

              
      

                

 

 

 

 

 

 

 

        

 

        

 

Weôve always had Elders coming into the schools, but this time it 

was different.  When different Elders came in as experts on each 

particular topic the students were prepared ahead of time with 

questions.  They had a reason to be listening to the Elders and had 

some prior knowledge.  They were very interested in what the 

Elders were saying and so the Elders got more into it too.  It was 

very rewarding to have the Elders share their knowledge for 

Heritage Fairs. 

 

Program Support Teacher 

 

I loved listening to my grandfather tell me stories 

about the old days.  I learned lots of medicines 

from him. 

     

       Lisa, Grade 7 

 

I emailed my grandfather who lives in England 

about what he did during WWII .  It was really 

neat to learn about the war from him. 

  Sam, Grade 5  

 My grade 3-4-5 class went on a community walking tour with the 

language instructor at our school.  It was amazing because she 

remembered the days when there were only wall tents here.  She 

showed the children the first two log homes built in town and told 

stories about who lived there and when.  One of the children in my 

class was the great -grand son.  We took digital pictures of all the 

buildings and made postcards with descriptions of each location. 

      

                                  Grade 4-6 Teacher 
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Heritage Fairs Help Students Meet Historical óBenchmarksô: 

 

Dr. Peter Seixas from the Centre For the Study of Historical Consciousness at the University of 

British Columbia discusses the importance of óhistorical thinkingô to ensure students are not just 

memorizing historical facts, but that students are able to make meaningful connections between 

what they are learning and their own lives.
1
 As such, they can be very useful tools for teachers to 

be aware of as they are encouraging students to pursue quality research. 

 

The six Benchmarks of historical thinking that are useful in this process are:  

¶ Establish historical significance 

¶ Use primary source evidence 

¶ Identify continuity and change 

¶ Analyze cause and consequence 

¶ Take historical perspectives, and 

¶ 2006 Understand the moral dimension of historical interpretations. 

 

The following are illustrative examples of each of the óBenchmarksô being met by NWT students 

through Heritage Fair projects: 

 

1. Establish historical significance (why should we care about certain events today).  

 

 

 

 

 

 

 

Photo Credit: Mason Mantla 

 

                                       
1
 Seixas, Peter. (2006) Benchmarks of Historical Thinking: A Framework for Assessment in Canada.  Centre for the 

Study of Historical Consciousness: UBC.  

Two of my students chose residential schools and had an incredible interview with a 

survivor which they recorded and made into a movie.  They were able to talk about the 

impact residential schools had on their families and on their lives today. 

Grade 9 Teacher  

 

I learned about how Aboriginal women  

were discriminated against by the Federal 

Government when they lost their status when 

they married white men.  Although that was a 

long time ago it affects people today because 

some people have different rights than their 

other family members.     

 Grade 8 Student 
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2. Use primary source evidence (interviews, photographs). 

 

  
 

3. Identify continuity and change (what has changed and what has remained the same over 

time). 

 
 

 

 

 

 

4. Analyze cause and consequence (how and why certain conditions and actions led to 

others)  

Dene Hand games are an important cultural activity 

in many communities. One of the boysô projects 

included having experienced players teaching the 

boys the rules and sharing stories of playing in the 

old days as well as playing in tournaments today.   

 

  Grade 8 Teacher  

My kindergarten class interviewed the Elders at the senior home about how they stayed warm 

when they were young.  I photographed each student in their snow pants when we were sliding. 

Their project consisted of three panels; one with their own photo in which they labelled their 

clothes in English and this panel was labelled ónowô.  The second panel was a photo the student 

took of the particular Elder they interviewed and the third panel was a drawing of the Elder 

wearing the clothes they described to the student.  This one we labelled óthenô and written in South 

Slavey.   

     Kindergarten Teacher. 
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4.   Analyze cause and consequence (how and why certain conditions and actions led to    

      others) . 

                                                          
                                                                           Photo Credit: Mason Mantla 

 

 

 

 

5. Take historical perspectives (show understanding of the past and the various social, 

cultural, intellectual, and even emotional contexts that have shaped peopleôs lives and 

actions).                                                        

                                                            

                             
 

We did our project on the bushman and there is 

hardly anything written about them.  They are 

pretty interesting but scary.  Richard VanCamp 

is a famous Tlicho author.  Heôs written a lot of 

books and he also wrote a really great story 

about the bushman.  I interviewed him asked 

him how he got so good.  He thinks heôs a good 

author because he grew up around great story 

tellers. 
 

Grade 8 Student 

The Firth sisters are my heroes.  Iôm a skier so I 

know how hard they must have worked to 

accomplish what they did.  I read their book, 

Guts and Glory and it must have been so hard 

back then to train in the dark and away from 

their families but because theyôd been raised on 

the land they really knew how to work really, 

really hard.  They are both still so active in sport 

and set an example for young people like me. 
 

  Grade 5 Student 




















































































































